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Pre and Post Learning from Seminar
Directions:  To help enhance your learning during this seminar, please respond to the questions prior to starting the seminar and at the conclusion of the seminar.    

	Question
	Pre Seminar
	Post Seminar
	Changes
+   -
	Comments

	1.  What is one way to expand health services through Peer Mentors and Peer Mediators?
	
	
	
	

	2.  What team can be put together to implement Peer Mentoring?
	
	
	
	

	3.  What are the components of Programmatic Standards?
	
	
	
	

	4.  What is one way to utilize Peer Mentors/Mediators?  
	
	
	
	

	5.  Why set up a peer mentor program?  
	
	
	
	

	6.  What is interactive training?
	
	
	
	

	7.  What is one resource for Peer Mentor/Mediation?
	
	
	
	


Post only:

What do I still need to learn to be able to implement a Peer Resource Program?

PEER RESOURCE AUDIT & PLANNING GUIDE

	 STUDENT ISSUES
	Issues
	[image: image2.emf] 

Needs Help
	Mentor
	Con/Med
	Peer Help
	Education
	Tutor

	
	
	
	
	
	
	
	

	Retention & Achievement
	
	
	
	
	
	
	

	Drop Out before completion of JC
	
	
	
	
	
	
	

	Low Cognitive Skills
	
	
	
	
	
	
	

	Persistence to Graduation
	
	
	
	
	
	
	

	CPP retention
	
	
	
	
	
	
	

	% Career Placement
	
	
	
	
	
	
	

	Alcohol & Drug Abuse
	
	
	
	
	
	
	

	ADOT
	
	
	
	
	
	
	

	% Of Use
	
	
	
	
	
	
	

	% testing positive on entry
	
	
	
	
	
	
	

	% testing positive second time
	
	
	
	
	
	
	

	System Alienation
	
	
	
	
	
	
	

	Lonely Student
	
	
	
	
	
	
	

	RAC students
	
	
	
	
	
	
	

	New Student to JC
	
	
	
	
	
	
	

	Student returning after leave
	
	
	
	
	
	
	

	Health Issues
	
	
	
	
	
	
	

	S.T.D. / AIDS
	
	
	
	
	
	
	

	Stress Related Illness
	
	
	
	
	
	
	

	Heart
	
	
	
	
	
	
	

	Cancer
	
	
	
	
	
	
	

	Eating Disorders
	
	
	
	
	
	
	

	Smoking
	
	
	
	
	
	
	


	
	Issues
	Needs Help
	Mentor
	Con/Med
	Peer Help
	Education
	Tutor

	Multicultural Issues
	
	
	
	
	
	
	

	Language
	
	
	
	
	
	
	

	Cultural History
	
	
	
	
	
	
	

	Customs
	
	
	
	
	
	
	

	Family
	
	
	
	
	
	
	

	Racial Conflicts
	
	
	
	
	
	
	

	Mental Health
	
	
	
	
	
	
	

	Depression
	
	
	
	
	
	
	

	Gambling
	
	
	
	
	
	
	

	Psychotic Break
	
	
	
	
	
	
	

	Suicide Rate
	
	
	
	
	
	
	

	Loss of Identity
	
	
	
	
	
	
	

	Grief and Loss
	
	
	
	
	
	
	

	Campus Disturbance
	
	
	
	
	
	
	

	Trafficking Drugs
	
	
	
	
	
	
	

	Fire
	
	
	
	
	
	
	

	Conflict in Dorms
	
	
	
	
	
	
	

	Rape
	
	
	
	
	
	
	

	Racial Conflict
	
	
	
	
	
	
	

	Crime
	
	
	
	
	
	
	

	Harassment/Bullying
	
	
	
	
	
	
	

	Theft
	
	
	
	
	
	
	

	Assault
	
	
	
	
	
	
	


School/ Organization 










Contact Name 
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40 Developmental Assets ® for Adolescents (ages 12-18)

Search Institute has identified the following building blocks of healthy development---known as Developmental Assets ®------which young people grow up healthy, caring and responsible.  

External Assets
	Support

	1. Family support—family life provides high levels of love and support.

	
	2. Positive family communication—Young person and her and his parent(s) communicate positively, and young person is willing to seek advice and counsel from parents.

	
	3. Other adult relationships—Young person receives support from three or more nonparent adults.

	
	4. Caring neighborhood---Young person experiences caring neighbors.

	
	5. Caring school climate---School provides a caring, encouraging environment


	
	6. Parent involvement in schooling—Parent(s) are actively involved in helping young person succeed in school.  



	Empowerment
	7. Community values youth--- Young person perceives that adults in the community    value youth.

	
	8. Youth as resources---Young people are given useful roles in the community

	
	9. Service to others—Young person serves in the community one hour or more per week.


	
	10. Safety--- Young person feels safe at home, school, and in the neighborhood.

	Boundaries & Expectations
	11.  Family boundaries---Family has clear rules and consequences and monitors the young person’s whereabouts.

	
	12. School boundaries--- School provides clear rules and consequences.

	
	13. Neighborhood boundaries--- Neighbors take responsibility for monitoring young people’s behavior.

	
	14. Adult role models—Parent(s) and other adults model positive, responsible behavior.

	
	15. Adult role models—Parent(s) and other adults model positive, responsible behavior.

	
	16. Adult role models—Parent(s) and other adults model positive, responsible behavior.

	
	17. Positive peer influence—Young person’s best friends model responsible behavior.


	
	18. High expectations--- Both parent(s) and teachers encourage the young person to do well.  

	Constructive Use of Time
	19. Creative activities--- Young person spend three or more hours per week in lessons in practice in music, theater, or other arts.

	
	20. Youth programs--- Young person spends three or more hours per week in sports, clubs or organizations at school and/or in the community.

	
	21. Religious community--- Young person spends one or more hours per week in activities in religious institution.

	
	22. Time at home--- Young person is out with friends “with nothing special to do” two or fewer nights per week.  


Internal Assets

	Commitment to Learning
	21.  Achievement Motivation—Young person is motivated to do well in school.

	
	22.  School Engagement--- Young person is actively engaged in learning.

	
	23. Homework--- Young person reports doing at least one hour of homework every school day.


	
	24. Bonding to school—Young person cares about her or his school.

	
	25. Reading for pleasure—Young person reads fro pleasure three or more hours per week.  


	Positive Values
	26.  Caring—Young person places high value on helping other people.

	
	27. Equality and social justice—Young person places high value on promoting equality and reducing hunger and poverty. 

	
	28. Integrity—Young person acts on convictions and stands up for her or his beliefs.

	
	29. Honesty—Young person “tells the truth even when it is not easy.”

	
	30. Responsibility—Young person accepts and takes personal responsibility.

	
	31. Restraint—Young person believes it is important not to be sexually active or to use alcohol or other drugs.

	Social Competencies
	32.  Planning and decision making--- Young person knows how to plan ahead and  make choices.

	
	33. Interpersonal Competence--- Young person has empathy, sensitivity, and friendship skills.

	
	34. Cultural Competence---Young person has knowledge of and comfort with people of different cultural/racial/ethnic backgrounds.

	
	35. Resistance skills---Young person can resist negative peer pressure and dangerous situations.

	
	36. Peaceful conflict resolution--- Young person seeks to resolve conflict nonviolently.

	Positive Identity
	37.  Personal power--- Young person feels he or she has control over “things that 

happen to me.”

	
	38. Self-esteem-- Young person reports a high self-esteem.

	
	39. Sense of purpose—Young person reports that “my life has a purpose.”

	
	40. Positive view of personal future--- Young person is optimistic about her or his personal future.


Copyright © 1997, 2006 by Search Institute, 615 First Avenue N.E., Suite 125, Minneapolis, MN 554
13; 800-888-7828: www.search-institute.org. 

Peer Programs that follow NAPP Programmatic Standards will typically assist youth in gaining the following Assets:  5,8,7, 9, 10, 12, 14, 15, 16, 18, 21, 22, 24, 26, 27, 28, 30, 31, 32, 33, 34, 35, 36, 37, 39, 40.

NATIONAL ASSOCIATION OF PEER PROGRAMS 
(FORMERLY NATIONAL PEER HELPERS ASSOCIATION)

Original version 1990, Revised 2002

(Reproduced with permission from National Association of Peer Programs)

PROGRAMMATIC STANDARDS CHECKLIST

I. PROGRAM START-UP:

A. Planning


Rationale based on needs assessment

Purpose

Goals and Objectives

Procedures

Compliance
B. Commitment


Administrative and Community Support


Program Advisory Committee

Resources
C. Staffing


Positive rapport with peer helpers

Continuing education and experience relevant to program goals

Commitment to the fundamental principles of peer helping

Familiarity with the program setting


Clear understanding of the program needs and goals

Ability to articulate goals to peer helpers, staff, sponsors and community

Skills necessary for training and supervision

Time to train, plan, evaluate, and supervise
D. Organizational Structure


Clear lines of authority, responsibility, and communication

Reflects the nature and purpose of the program
II. PROGRAM IMPLEMENTATION

A. Screening and Selection


Establish criteria for peer helpers

Conduct a formal or informal survey to identify potential helpers


Establish application procedures
· 
Employ selection guidelines such as: 
· Demonstration of appropriate helping characteristics and skills


· Demonstration of emotional security/stability

· Understanding of services to be provided

· Commitment to providing services

· Sensitivity to population being served

· Demonstration of the ability to follow through over time

· Manageability of group size for training and supervision

B. Training

Training Characteristics:

Reflects nature and goals of program

Takes into account age, needs and characteristics of population served

Utilizes appropriate curricular resources and training strategies

Is consistent with guidelines regarding standards and ethics

Includes demonstration, skill development, practice and critique


Provides specialized training for specific services

Remains ongoing
Training Elements:

Role of the Peer Helper

Confidentiality/Liability Issue

Communication Skills

Problem-Solving/Decision-Making Strategies

Additional Issues and Topics Relevant to Particular Program

C. Service Delivery


Appropriate variety of meaningful, productive helping roles within the program 
D. Supervision


Regular and on-going supervision
III. Maintenance

1. Evaluation


Process Evaluation

Impact Evaluation


Outcomes 

Cost Benefit
2. Public Relations

Well-informed external and internal supporters and potential program recipients

Program brochure or newsletter

Media contacts
3. Long-range Planning


Staffing

Peer ownership

Funding
PROGRAMMATIC STANDARDS

NATIONAL ASSOCIATION OF PEER PROGRAMS

The National Association of Peer Programs believes the following standards are essential for any quality peer program.

I. PROGRAM START-UPPROGRAM START-UP
PLANNING

Prior to program implementation, the following issues must be addressed through careful planning:

1. Rationale: There is a clear and compelling rationale for the development of the program; frequently, this is accomplished through conducting either a formal or informal needs assessment in the setting in which the program is to be implemented.

2. Purpose: Based on the rationale, the purpose of the program must be conveyed through a formal mission statement.

3. Goals and Objectives: Programmatic goals and objectives (a) reflect the rationale and purpose of the program; and (b) are clear, measurable and achievable.

4. Procedures: Programmatic goals are accomplished through procedures and activities that are laid out in a clear and systematic fashion.

5. Compliance: The program is planned and implemented in a manner consistent with local, state, and national guidelines for programmatic standards and ethics (see NAPP Code of Ethics for Peer Helpers and Peer Helping Professionals).

COMMITMENT

The program will expect the active commitment and involvement of those who are directly involved.  Commitment is reflected in the following areas:

1. Evidence of a high level of administrative, staff, and community support; in many cases, this includes the formation of a program advisory committee.

2. Advisory committee members may or may not be directly involved in program implementation. They provide a valuable link to the community and give input to program staff in order to maximize a sense of program ownership. They also sustain the program to enable it to survive changes in administration and program staff.

3. Sufficient financial and logistical support for effective program implementation is optimal; such support includes the provision of necessary curricular and training resources. (Please note that programs can be implemented without a high level of administrative/staff/community support and with a minimum of financial support. However, that support would ideally come later.)
STAFFING
Program staff should possess the appropriate background, training, and characteristics to enable them to carry out their responsibilities in an effective and ethical manner. The following skills are essential for professional staffs who work directly with peer helpers:

1. A positive rapport with the population from which the peer helpers are selected.
2. Continuing educational and practical experience that is relevant to the goals of the program.

3. Understanding of, and commitment to, the fundamental principles of peer helping, with emphasis on maintaining peer helpers’ ownership and involvement in the program.

4. Familiarity with the setting in which the program is to be implemented, such as in a school, community, or faith-based organization.

5. Clear understanding of the program’s needs and goals and an ability to effectively articulate the nature and purpose of the program to peer helpers, other staff, the sponsoring agency, and the broader community.
ORGANIZATIONAL STRUCTURE

The program should be organized and structured in a logical and consistent manner that provides clear lines of authority, responsibility, and communication. The structure also should reflect the nature and purpose of the program.

II. PROGRAM IMPLEMENTATION.
PROGRAM IMPLEMENTATION

SCREENING AND SELECTION

The program should employ a clear, systematic, and careful procedure for the screening and selection of peer helpers. Typically, this procedure includes the following:

1. Establishing appropriate criteria as to the characteristics being sought among prospective peer helpers. Among those characteristics are helpfulness, trustworthiness, concern for others, ability to listen, and potential to serve as a positive role model.

2. Conducting a formal or informal survey in the program setting, in order to determine which individuals are felt to possess the desired characteristics.

3. Making application to the program, soliciting recommendations from others in the program setting, and structuring an interview with program staff. The interview should include samples of the type of skills required of the peer helper, e.g. public presentations, phone skills, and meeting new people. 

Programs may differ as to whether final selection of peer helpers should occur prior to or after peer-helper training. In either case, the selection process should be guided by the following criteria:

1. Demonstration of appropriate helping characteristics and skills.

2. Evidence of emotional security/stability.

3. Understanding of the type(s) of services to be provided.

4. Commitment to and availability for the provision of those services.

5. Ability to be reflective of and sensitive to the characteristics of the population to be served.
6. Demonstration of the ability to follow through over time.


7. Manageability of the size of the group selected, in order to ensure quality training and supervision.

TRAINING
Once peer helpers have been selected, they should be provided with quality training in the knowledge and skills they will need to be effective as peer helpers. The training program that is implemented should do the following: (a) be reflective of the nature and goals of the program, (b) take into account the age, needs and characteristics of the population to be served, (c) utilize appropriate curricular resources and training strategies, and (d) be consistent with local, state and national guidelines on ethics and standards. All training should include demonstration, skill development, practice, and critique. Additional training is necessary to provide specific services as described in #5 below. Trainees should commit to participate in all aspects of training and to maximize opportunities for both skill development and personal growth. Finally, training should be viewed as an ongoing process, one that is never completed. 

While specific features of training may vary somewhat from program to program, the following elements are characteristic of effective peer-helping training models:

1. Role of the Peer Helper 

Training in the peer-helping role includes, but is not be limited to, the following:

a. Program orientation.

b. Characteristics of the helper (caring, acceptance, genuineness, understanding, trustworthiness).

c. Self-awareness.

d. Positive role-modeling; e.g., maintaining a healthy lifestyle.

e. Avoidance of temptation to offer advice, proposes solutions, or imposes values.
f. Positive listening skills.

g. Recognition of limitations.

h. Developing of individual and group trust.
i. Creation of a support system of peer helpers for each other, as well as for helpees.

j. Development of a code of ethics and standards of behavior.

2. Confidentiality/Liability Issues 

While communication between peer helpers and helpees is typically confidential, there are 3 important exceptions to this general rule:

a. Stated or implied threats to the personal safety or well being of the peer helper, helpee, or others. 

b. Child abuse, sexual abuse, family dysfunction, psychotic behavior, harm to self and others, and drug and alcohol abuse.

c. Situations or problems beyond the personal expertise of the peer helper. An essential component of any peer-helping training program is that peer helpers know how to recognize such situations, are aware of their limitations and responsibilities, and have ready access to professional staff and appropriate referral resources. 

3. Communication Skills

Effective peer helping requires the use of the following:

a. Basic principles of verbal and nonverbal communication.

b. Active listening skills (attending, empathizing, etc.).

c. Facilitative responding (questioning, clarifying, summarizing, etc.).

d. Skills for communicating in a diverse situation (meeting new students, conversing with students from different countries and cultures, etc.).
4. Problem-Solving/Decision-Making Strategies 

Effective peer helping often involves the use of steps in formal problem solving (identifying the problem; brainstorming alternatives; predicting consequences; carrying out action plan; evaluating results).

5. Additional Issues and Topics 

Depending upon the nature and goals of particular programs, additional specialized training may be provided in areas such as the following:

a. Basic concepts of human behavior. Peer helpers should have some degree of familiarity with concepts such as the following:

1. The role of motivational and reinforcement factors in behavior.

2. Socio-cultural influences and differences.

3. Individual and group dynamics.

b. Group facilitation techniques.
c. Learning styles and teaching strategies.

d. Peer tutoring strategies.

e. Crisis management.

f. Conflict resolution, mediation, and anger management.

g. Special needs populations.

h. Telephone “hotline” management.

i. Specific problem areas (substance abuse, dropouts, depression, suicide, teen pregnancy, child abuse, sexually transmitted diseases, gangs and cults, family relations, etc.).

j. Knowledge of referral resources, services, and programs.

SERVICE DELIVERY

Subsequent to training, peer helpers should be provided with structured opportunities to engage in a variety of meaningful, productive helping roles within the program setting. The peer-helping services provided should:

1. Be consistent with and reflective of program goals.

2. Enable peer helpers to apply the knowledge and skills they have acquired during training.

3. Enhance the personal growth and positive development of peer helpers and helpees alike.
4. Recognize and accommodate the need for ongoing opportunities for continued learning and training.

SUPERVISION

Once peer helpers have begun to provide services, it is imperative that they receive regular, ongoing supervision from program staff. In addition to regularly scheduled sessions, staff should be available to provide supplemental supervision and support as needed. Major goals of supervision include the following:

1. Enable program staff to monitor program-related activities and services.

2. Enhance the effectiveness and personal growth of peer helpers.
3. Encourage peer helpers to share with, learn from, and support each other in the performance of their helping roles.
4. Establish safeguards to protect peer helpers from too many program responsibilities, role confusion, or inappropriate assignments.

III. PROGRAM MAINTENANCEII.
PROGRAM MAINTENANCE
Once the program has been established, program staff should take steps to ensure its continued sustainment, improvement, success, and expansion or infusion into a system. These steps include the following:

EVALUATION
Evaluation is conducted to document program-related activities and services. It is done to assess the process, impact, outcome, and cost benefits of the program with reference to its mission, goals, and objectives. The program should develop and implement a formal evaluation plan. Evaluation data should be utilized to examine program effectiveness and to determine whether and how the program needs to be revised. The evaluation plan may include four components:

1. Process Evaluation

Process evaluation provides a picture of what happened in connection with the program and its consistency with NAPP Programmatic Standards. Process evaluation determines the degree to which the program has been successful in achieving its goals and objectives aligned with the mission.    Process data includes information in such areas as number of peer helpers and helpees involved; program staffing and organization; selection procedures; nature and extent of training; amount and types of services provided; and other program-related activities.

2. Impact Evaluation

Impact evaluation typically assesses the effect of program upon both peer helpers and those who have received program services within a set period of time. Such assessment can be qualitative (open-ended questionnaires, opinion surveys, etc.) and/or can employ quantitative indices of program impact. In a school-based program, for example, impact evaluation might assess effectiveness in such areas as student knowledge, attitudes, beliefs, and skills or behaviors (e.g., grade point average, absenteeism and dropout rates, or incidence of disciplinary referrals).

3. Outcomes

Outcome evaluation assesses long-term changes to the peer helper, those they serve, and the community.  Examples of societal benefits are fewer alcohol-related crashes and deaths, employment, improved leadership skills, and lower health risk parameters.

4. Cost Benefit

Costs benefits are the monetary savings related to the effectiveness of the program (e.g., the cost of the program in providing services to at-risk students, thus reducing dropout rates which will increase A.D.A. funds to the school.) 

PUBLIC RELATIONS
Program staff should make a concerted, ongoing effort to keep external and internal supporters and potential program recipients informed about the benefits and accomplishments of the program. Informative techniques might include brochures, presentations, newsletters, and media communication. 

LONG-RANGE PLANNING

Program staff should engage in long-range planning to ensure that the program is sustained and infused.  Key factors to consider in long-range planning include the following:

1. Staffing: The success of the program is dependent on a broad-based ownership. This can be accomplished by having a planning team, advisory committee, and multiple staff participation.  At least one individual within the program setting should be prepared in coordination responsibilities in the event of staffing changes.
2. Peer Ownership: The program should maximize the level of ownership and involvement of peer helpers. When peer helpers feel directly responsible for the success and sustainment of the program, the program is more likely to be infused.
3. Funding: The program should have a secure and consistent funding base. There need to be contingency plans to provide for continued operation in the event of reduced or nonexistent funding.
NATIONAL ASSOCIATION OF PEER PROGRAMS

CODE OF ETHICS

FOR PEER HELPING PROFESSIONALS

Professionals who are responsible for implementing peer-helping programs shall be people of personal and professional integrity. To be ethical, peer professionals must operate programs in alignment with NAPP Programmatic Standards. NAPP believes the Code of Ethics for Peer Helping Professionals should contain the following guidelines:

1. A belief that peer helping is an effective way to address the needs and conditions of people.

2. A commitment to an individual’s right to dignity, self-development, and self-direction.

3. Program development and implementation which demonstrates:

· A strong positive rapport with peer helpers.

· Personal commitment to the peer-helping program.

· Integrity of acquiring necessary training for specific work with students (e.g., tutoring, mediation, etc.).

· Utilization of a training curriculum that is aligned with NAPP Programmatic Standards.

4. Selection of trainers and program managers who:

· Model positive behavior.

· Reject the pursuit of personal power or gain at the expense of others.

· Respect copyright and acknowledgment obligations. 

· Adhere to the ethics and legalities of confidential issues (abuse and harm to self and others).

NATIONAL ASSOCIATION OF PEER PROGRAMS

CODE OF ETHICS*
FOR PEER HELPERS

A CODE OF ETHICS IS AN AGREEMENT AMONG THOSE WHO COMMIT TO THE PROGRAM AS TO THE NORMS THAT SHALL GUIDE THEIR BEHAVIOR DURING THEIR INVOLVEMENT IN THE PROGRAM. 
Peer Helpers shall be people of personal integrity. NAPP believes peer helpers will:

1. Embrace the philosophy that peer helping is an effective way to address the needs and conditions of people.
2. Respect the individual’s right to dignity, self-development, and self-direction.
3. Model positive behaviors and life choices (e.g., no substance use/abuse).
4. Embrace the concept of service to others for the good of the community.
5. Maintain confidentiality of information imparted during the course of program related activities with the exceptions of child abuse, sexual abuse, family dysfunction, psychotic behavior, harm to self and others, and drug and alcohol abuse.
6. Refrain from tackling situations for which they have no training and preparation (e.g., peer mediation, tutoring, etc.).
7. Recognize, report, and know techniques to deal with stated or implied threats to their emotional or physical well being
*A CODE OF ETHICS IS AN AGREEMENT AMONG THOSE WHO COMMIT TO THE PROGRAM AS TO THE NORMS WHICH SHALL GUIDE THEIR BEHAVIOR DURING THEIR INVOLVEMENT IN THE PROGRAM
St. Louis Job Corps Peer Mentor Program

Why Peer Mentoring?  (Rational)

The St. Louis Job Corps Peer Mentoring Program was originally designed to help the 16 and 17 year old students complete the CDSS.  The Peer Mentoring Program strives for the betterment of St. Louis Job Corps population and the center as a whole.  The Peer Mentoring Program helps new students make healthy decisions that will help them be successful at St. Louis Job Corps and employable for the work world. The program has helped increase retention of St. Louis Job Corps students.  Students at-risk are also referred peer mentors.  They are not asked to serve in roles they have not been trained to do. The Program follows the National Association of Peer Programs Programmatic Standards.

What is the Vision of the program?
“St. Louis Job Corps trainees (Mentees) will complete St. Louis Job Corps ready for healthy and productive lives.”  

What is the Tag Line?

Students Helping Students

What is the Role of the Peer Mentor?  
Complete an application with six staff members signatures and a red card holder; completed Leadership 1 and 2 training; Completed 7 hours of initial training; weekly supervision and training meetings; meet with new students in a group weekly during orientation; reach out to 16 and 17 year old students and follow-up with them to adjust to the center; respect confidentiality of the mentees, work with at-risk students that have been referred to them, refer mentees with serious issues to the professional staff; provide tutoring to trainees; be  positive role models; conduct mediation if gone through the training.

What a Peer Mentor is not: 
To replace the professional staff; replace the discipline system; be in unsafe situations; to complete the paper work of the professional staff.

How do you know who the Peer Mentors are?  
Student ID, T-shirt that says “Students Helping Students” 
For more information:  Contact Ms. Foster, Dr. Tindall, Consultant 

St. Louis Job Corps Peer Mediation Program

Why Peer Mediation? (Rational):  

St. Louis Job Corps trainees have a history of anger issues and conflict.  These issues lead to an unsafe campus and trainees not being on purpose and completing the program.  Resolving conflict in a peaceful manner is an employability skill.  80% of St. Louis Job Corps students enter the program and indicate that anger has been an issue in the past.  In reviewing focus group information concerning how to deal with student harassment, the common theme was trainees need to try and solve the problems.   The student leadership program is committed to providing opportunities for students to serve in a leadership role.  Leadership is defined as service to others.  Peer Mediation is a part of the overall student leadership program and dorm leadership roles.  

What is a Peer Mediation Program?   

It is a program in which student Peer Mediators are trained to help other trainees peacefully resolve disagreements.  It is a program run by the students.  It is a program that promotes peace and non-violence.

Who can use the Peer Mediation program? 

Any trainee who is interested in solving disagreements in a non-violent manner can request to utilize Peer Mediators through their R.A.’s or dorm leadership.  

What is the Vision of the Program?

St. Louis Job Corps is a safe place for trainees.

What is the Mission of the Program?

Peer Mediations will assist peers to solve disagreements in a non-violent manner. This will create a safe campus where students are on purpose and completing the program.  

Peer Programs  -  Professional Leadership  - Training Feedback

Type of Group

Goals and Objectives of the Group

Followed Effective Training Techniques

Explanation

Demonstration

Practice

Feedback

Homework

Leadership Functions

Strengths

Weaknesses

Management of Group

© Peer Programs:  An In-Depth Look of Peer Programs:  Planning, Implementation, and Administration, Second Edition, Tindall and Black, Taylor and Francis, 2009

RATING THE HELPER (ATTENDING)

Beginning with this exercise, you will practice and receive feedback (information on how one or more other persons saw you do) on each of the basic communication skills.

During the practice sessions you will work with two other persons. In this triad each person will serve as helper, helpee, and rater.

As you practice, another member of your cluster (small group of two to four people) will give you feedback on the quality of your response when you serve in the role as helper.

You will rate others in your cluster as they serve as helpers. The following ratings are to be used for feedback to the helper. The ratings will be recorded on a Rating Flow Sheet.

GOAL:   In this exercise you will learn how to evaluate the quality of attending skills in verbal and nonverbal behaviors.

RATING SCALE FOR ATTENDING BEHAVIORS
The terms High, Medium, and Low will be used to identify the quality of the helpee’s attending behaviors. The following statements are definitions of high, medium, and low levels of attending behaviors.

High (H) Response:
Helper looked at helpee, looked interested, posture was good, leaned forward with square shoulders, voice tone good, and had eye contact, each of which was present all of the time.

Medium (M) Response:
Helper exhibited high attending behaviors at least part of the time.

Low (L) Response:
Helper did not exhibit high attending behavior and seldom, if ever, looked at the helpee.

ATTENDING SKILL: RATING FLOW SHEET
DIRECTIONS
1.
Helpee presents a problem to which the helper responds.

2.
Make three helpee/helper interchanges for one problem.

3.
Rate each helper’s response.

Example: Person A (Helpee) states a concern. Person B (Helper) responds by using attending skills. The rater (Person C) will check High, Medium, or Low on the flow sheet for each helper response. The rater then gives feedback.

4.
Change roles so that all members of a cluster can be helpee, helper, and rater.
	RATING FLOW SHEET

	HELPER RESPONSE
	
	
	

	1. Helper Number 1 Responses
	
	
	

	
	High
	Medium
	Low

	Response # 1
	_______
	_______
	_______

	Response #2
	_______
	_______
	_______

	Response #3
	_______
	_______
	_______

	2. Helper Number 2 Responses
	
	
	

	
	High
	Medium
	Low

	Response #1
	_______
	_______
	_______

	Response #2
	_______
	_______
	_______

	Response #3
	_______
	_______
	_______

	3. Helper Number 3 Responses
	
	
	

	
	High
	Medium
	Low

	Response # 1
	_______
	_______
	_______

	Response #2
	_______
	_______
	_______

	Response #3
	_______
	_______
	_______


APPLICATION
Resources
Psychological Network, Inc.

58 Portwest Ct. St. Charles, Mo.  63303

636-916-5800, www.psynetinc@com

E-mail:  psynetinc@sbcglobal.net
Rutledge, Taylor and Francis Group

www.routledgementalhealth.com.

1-800-634-7064

Peer Programs: An In-depth Look at Peer Programs, Second Edition– Tindall and Black

Peer Power, Book One Workbook, 4th Edition-Tindall

Peer Power, Book One, Strategies for the Professional Leader

Peer Power, Book Two, Workbook-3rd Edition-Tindall

Peer Power, Book, Strategies for the Professional Leader

National Association of Peer Programs

P. O. Box 32272, Kansas City, Mo.  64171

877-314-5272.  www.peerprograms.org
Certified Professional, Certified Program

BACCHUS Peer Education Network

www.bacchusnetwork.org




Higher Education and annual conference

National Organizations for Youth Safety

www.noys.org

Students Against Destructive Decisions



www.sadd.org
National Peer Ministry



www.peerministry.org
Peer Resources


www.peer.ca/peer.html
